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FOREWORD

Dear youth worker,

today, we are confronted with a chaotic and rapid-
ly changing world, shaken by complex, large-scale
challenges such as the climate crisis, a recent glob-
al pandemic, reinvigorated fascist movements in Eu-
rope, high-speed digitalisation, and many more.

Human-driven climate change is seen as one of the
major threats to humanity because of its direct and
indirect consequences. The 2023 Intergovernmental
Panel on Climate Change (IPCC) Report states that
globally 3.3 to 3.6 billion people (which is almost half
of world’s population) live in contexts highly vulner-
able to climate change. The situation of humanity is
directly interrelated to the surrounding ecosystems,
threatened by extreme weather events and the gen-
eral destruction of landscapes, which reduces food,
health, and habitual security for all living beings, lo-
cally and globally. As a result, many species are en-
dangered — one out of five are considered being in risk
of extinction. Furthermore, [refugee movements due
to climate related issues are expected to rise rapidly
in the future.

Futurologists describe the modern world’s state as Brittle, Anxious, Non-
linear, and Incomprehensible (BANI). As studies show, young people are
highly affected from this state, with rising numbers of them suffering from
mental health problems like depression and anxiety. Additionally, the so-
cial isolation in offline life during the Covid-19 pandemic led to a high so-
cial insecurity, while the use of digital media exploded. As an effect, many
young people suffer from a lack of self-confidence and self=efficacy.

As a youth worker however, you
have the possibility to supply young
people with the skills they need to
handle modern challenges:

Rfsilifﬂ(f | helps to combat

brittleness.
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AN SELF-EFFiCACY reduce anxiety.

CONTEAT < displaces non-linearity.

push back
\> incomprehensibility.

Project work can empower young people: they experience that their vi-
sions, ideas, and opinions are valuable, that they can achieve goals when
being proactive, and even influence the society and leave a long-last-
ing impact. Further, working in a group can build trust, foster knowledge
through exchange, and builds real friendships.

Through guiding a local environmental project, you can show young-
sters that there are many ways to shape the future themselves and to act
against human-driven climate change, nature destruction and injustice.

So, unite a group of teens, spark their ideas and back their project!
Change starts LOCAL(L)Y.



CHAPTER ONE:
ABOUT THE TOOLKIT General Context

This toolkit provides a holistic concept for youth workers throughout Europe to conduct a Developed and composed by a consortium of experts from Greece, Spain, Germany and
project work with a group of young people, with the young people being actively involved Italy, our initial point are the European values, which all EU-states agreed on with the Treaty
in all steps, from idea generation up to reflection and presentation of the project in the end. of Lisbon (2009, Art. 2):

Youth workers should mostly accompany their group, while the young people themselves

identify, address, and even solve environmental (and social) problems in their local com-

munities.

1. human dignityQ 2. freedom ()

3. democracy

The toolkit comes with background information, activities and recommmendations for fur-
ther learning and digital tools. It is structured along the process of a project work, but we

recommend skim-reading as well. For example, possibilities of involving the community,
advocacy and presentation should get some basic consideration already when deciding
for a project topic. The toolkit addresses youth workers 18 and above, working with young

4. equality 5. the rule of lawj _6. human rights

people, from 13-17 years old. However, much of the material is also transferable to other

age groups or other contexts. To ensure the endurance of these values for future generations, the fight against hu-
man-driven climate change is essential, as being one of the main threads for stable soci-
eties and humans living in dignity. For educating young people as agents for change, an
empowering, hands-on, transversal concept is needed.

The LOCALY Toolkit aims to become educational material for those youth workers, trainers,
and/or facilitators who are working with young people and want to incorporate environ-
mental education into their approach. In particular, the toolkit provides fit-for purpose, in-
novative tools for the conduct of environmental community-based initiatives, which have
the goal to act against climate crisis through local actions with global impact.

The first, current version of the Toolkit will be used as the training material of a capaci-
ty building course for youth workers in Spain, in July 2024. Afterwards, the youth workers
will test the content through a minimum of five pilots, planned to be implemented at four
different countries (Greece, Germany, Spain, and Italy). The aim of the methodology is to
ensure that the Toolkit, after the initial testing phase, will be revised, republished, and ex-
tensively applicable in diverse contexts.

This process intents to create a multiplying effect, with the goal of mainstreaming environ-

mental education amongst young people and their educators, raising relevant awareness,
and strengthening the ability of citizens to respond creatively and effectively to the events
which highly impact them and their quality of life.




Who is this toolkit for?

A toolkit for professionals who want to integrate an environmentally sensitized approach to
their practices and activities, targeting young people, within diverse educational contexts.

Whatis thereinit?

Educational background, methodological tools and approaches, suggested activities and
contextual principles are some of the most important elements out of which the toolkit
consists of. It is important to underline that the materials included are in their vast majority
coming from the in-depth knowledge from professionals who have practiced and piloted
them in diverse fields, with a lot of consciousness and care.

Therefore, at many parts it is not about the what of what is presented. The innovation is
primarily based on the how it is presented and on the why so, the purpose so to say, which
stands behind the tailor-made details.

Kindly note, at several parts throughout the chapters, certain points are highlighted differ-
ently. For those points, more information, digital tools, and resources can be found at the
end of each chapter.

What this toolkit is, and what not

The pages that follow do not intent to offer solutions which can be applicable at any real-
ity, and we do not want to claim that solutions as such are available in general. What we
intend to do is to share knowledge acquired and methodological approaches that might
enable us to maintain present in the climate challenges we are facing. And to make those
correct distinctions which will enable us to encourage young people to create what they
desire and the best they can.

Therefore, the toolkit aims to be applied to the maximum through project-based work. It

should be constantly enriched through adaptations required each time for the different
individuals and groups and for the new bottlenecks, constantly arising on our way to-

wards combating Hy MAN - PR VEN (LiMATE (HANGE
\‘

about the toolkit

In preparation of this toolkit, we took into consideration several educational approaches.
They have overlaps and differences, but we believe that in today’s complexity there is no
one-fitting-all.

Non-formal Education

Education doesn’t begin with knowledge, but with curiosity and interest. People learn most
effectively when experiencing, with fun and motion, together with peers. To foster curios-
ity, people need - in best case — a positive emotional connection to a topic. That is what
non-formal education is about.

As diverse as your group of young people is, as diverse are also their interests, needs and
preconditions. Therefore, methodological variety is key. If you manage to meet the needs
of all group members and create positive experiences for every one of them, chances that
your project work will be successful are the highest, since motivation of all group members
is essential.

What exactly works best for your group, and in how far certain methods work as education-
al tools, is strongly dependent on a lot of different factors, like age, group size, background
knowledge and many more. Try to get a regular feedback of your group members, ask
what expectations they have on certain topics and activities, or try to develop activities to-
gether with the group, so you find ways to work also on difficult and complex topics, without
diminishing the fun for everyone.

Learner’s
motivation and
expectation

Prior
knowledge

Interests
and beliefs

participation and
feeling of control
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SUSTAINABILiTY VALVES

Supporting Promoting
fairness nature

In 2022, the European Union published GreenComp,
theEuropeansustainabilitycompetenceframework,
as part of the European Green Deal, and made it
available in many different languages. It is meant
to spread sustainability education throughout the

Valuing
sustainability

European Union, to enable learners to act with EMBRACGNG COMPLEAXITY
empathy and responsibility to our planet and to iN SUSTAINABLiTY
public health.

It defines four main

ERE
thinking framing
competence areds

which are interrelated: ENVISiONING
SUSTAINABLE FUTURE)

Futures o Exploratory

ACTiNG FOR
QWITAINABILITY

Political Collective
agency action

10 about the toolkit 11

Individual
initiative




12

Entrepreneurship education

In 2016, the European Union published

[EntféComp, the Entrepreneurship
competence framework. The framework
has three areas: Ideas & Opportunities,
Resources and Into Action. The general
idea is that these competence areas are
important and valuable assets for people
and societies, now and in the future. More
in particular:

IdeCIs & Opportunltles: This refers to creativity and especially the young
people’s curiosity and ability to develop relevant ideas within a topic, to imagine desirable
future scenarios, and to give examples of valuable ideas in general.

Resources: this area stresses the importance of sustaining and developing
youngsters’ belief in their own abilities as well as their willingness to get support from peers,
facilitators and parents when needed, recognising that communication skills are a de-
sired outcome. Another resource is the young person’s ability to recognise her/his/their
own learning.

Into Action: This area embraces the competences of basic planning, execution,
and presentation, taking responsibility for tasks, working alone and with others, respecting
peers and coping with uncertainty. e new bottlenecks, constantly arising on our way to-
wards combating

about the toolkit

Working with young
people-centred projects

Involving the youngsters
in planning and execution

Giving young people real
responsibility for activities

Using networks and relations

Stimulating various collaboration
and presentation forms.)

Experiment-based activities
Stimulating curiosity and wonder
Creative activities

Setting open or impossible tasks
and challenges

Surprise and unexpected
activities

Involving several senses

Ensuring experiences with
success

Setting appropriate challenging
tasks

Working with uncertainty
(in a controlled way)

Seeking help, knowledge
and feedback from the world
outside

13



14

Education for sustainable development is an in-
creasingly popular concept which is based on the 17
Sustainable Development Goals (SDGs) by the United
Nations. In 2015, all member states of the United Na-
tions (what makes up almost all countries in the world)
agreed on the 2030 Agenda for Sustainable Develop-
ment to foster world’'s peace and prosperity.

The SDGs represent a bold and collective endeavour to address pressing global challeng-
es. With a core mission to eradicate poverty, diminish inequalities, and combat climate
change, the 17 interconnected goals resonate across social, economic, and environmen-
tal spheres. As youth workers, understanding the SDGs is not just about awareness but
about empowerment, too. By grasping the intricacies of each goal and its interrelation with
broader policy frameworks, youth workers can effectively accompany young people to-
wards meaningful action. Moreover, recognizing the commitment of entities like the Euro-
pean Union (EV) to integrate the SDGs into both internal and external policies underscores
the global momentum behind the transformative agenda.

Education for Sustainable Development allows every human to acquire the knowledge,
skills, attitudes, and values necessary to shape a sustainable future. It prepares learners
to adapt to the impact of human-driven climate change, builds resilience, and empow-
ers them to address its causes. It means including key sustainable development issues
into teaching and learning, for example disaster risk reduction, biodiversity, and sustain-
able consumption. It uses participatory, innovative, learner-centred teaching and learning
styles and promotes competencies like critical thinking, imagining future scenarios and
making decisions in a collaborative way.

In that way, learners are motivated to choose sustainable lifestyles and get equipped with
skills for green jobs that help preserve or restore our environment and improve human
well-being and social equity. It empowers learners by making them agents in the educa-
tional process, from early childhood to old age, and promotes learning beyond the bound-
aries of educational institutions. The aim is that learners develop a critical and self-ef-
fective learning style, beyond the simple “savoir” (knowledge) about things. They should
understand the situation and the outlook, the effect of situations and activities on them-
selves and their surroundings, and the needs of people and the environment, locally in the
now as well as in other parts of the world, different generations, and diverse circumstances.

about the toolkit

Makes
education

Promotes
equity and relevant
respect
Education for
sustainable Helps
development address
climate
Transforms change
education

Builds
green
societies

»

However, there is also criticism on the SDGs. Especial-
ly in SDG 8, there is a general contradiction within the
goal, and to all other SDGs. The goal targets “decent
work and economic growth”, however, studies show
that we will not be able to reduce global CO2 emis-
sions fast enough to reach the two-degree climate
target if global economy continues to rise by 3%.

15
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ARG Synthesis Report: Climate
Change 2023 (ipcc.ch)

Adaptation, speciation and ex-
tinction in the Anthropocene, Sarah P. Otto (The Royal

Society Publishing)

Climate change and displace-
ment: the myths and the facts | UNHCR +

Climate Refugees (nationalgeographic.org)

What BANI Really Means (And How It Cor-

rects Your World View) (forbes.com)

Uncertainty as a driver of

the youth mental health crisis - ScienceDirect

Treaty of Lisbon (europa.eu)

about the toolkit

(15) Non-formal learning in a

nutshell - YouTube

the European sustainability competence
framework - European Commission (europa.eu)

EntreComp: The entrepreneurship com-
petence framework - European Commission (europa.

eu)

THE 17 GOALS | Sustainable Development (un.

org)

SDG 8: Economic Growth or

Degrowth? (King's College London Blog)

17


https://www.ipcc.ch/report/ar6/syr/
https://www.ipcc.ch/report/ar6/syr/
https://royalsocietypublishing.org/doi/10.1098/rspb.2018.2047
https://royalsocietypublishing.org/doi/10.1098/rspb.2018.2047
https://royalsocietypublishing.org/doi/10.1098/rspb.2018.2047
https://www.google.com/url?q=https://www.unhcr.org/news/stories/climate-change-and-displacement-myths-and-facts&sa=D&source=docs&ust=1719923618294417&usg=AOvVaw3kbbrXzVzCqN4pbwSwygQs
https://www.google.com/url?q=https://www.unhcr.org/news/stories/climate-change-and-displacement-myths-and-facts&sa=D&source=docs&ust=1719923618294417&usg=AOvVaw3kbbrXzVzCqN4pbwSwygQs
https://education.nationalgeographic.org/resource/climate-refugees/
https://www.forbes.com/sites/jeroenkraaijenbrink/2022/06/22/what-bani-really-means-and-how-it-corrects-your-world-view/
https://www.forbes.com/sites/jeroenkraaijenbrink/2022/06/22/what-bani-really-means-and-how-it-corrects-your-world-view/
https://www.sciencedirect.com/science/article/pii/S2352250X23001021
https://www.sciencedirect.com/science/article/pii/S2352250X23001021
https://www.europarl.europa.eu/about-parliament/en/in-the-past/the-parliament-and-the-treaties/treaty-of-lisbon
https://www.youtube.com/watch?v=Xm7PioKwkGo
https://www.youtube.com/watch?v=Xm7PioKwkGo
https://joint-research-centre.ec.europa.eu/greencomp-european-sustainability-competence-framework_en
https://joint-research-centre.ec.europa.eu/greencomp-european-sustainability-competence-framework_en
https://joint-research-centre.ec.europa.eu/entrecomp-entrepreneurship-competence-framework_en
https://joint-research-centre.ec.europa.eu/entrecomp-entrepreneurship-competence-framework_en
https://joint-research-centre.ec.europa.eu/entrecomp-entrepreneurship-competence-framework_en
https://sdgs.un.org/goals
https://sdgs.un.org/goals
https://blogs.kcl.ac.uk/sustainability/2019/12/sdg-8-economic-growth-or-degrowth/
https://blogs.kcl.ac.uk/sustainability/2019/12/sdg-8-economic-growth-or-degrowth/

CHAPTER TWO:
MAIN PRINCIPLES
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Before you start working on projects, you should think of
some principles on how you want to work, what you as a
youth worker want to achieve, and what kind of environ-
ment you want to create for your group.

Especially when working with environmental topics, speak-
ing about the climate crisis, and starting something big
like a project, we recommend that you make sure there is
mutual respect and sensibility for the emotional side of the
topics. Especially young people often feel overwhelmed
by future perspectives related to human-driven climate
change.

CONVERIATION TACTICY, REJILIENCE,
AND MiNPEULNESY (AN HELP WiTH THAT.

When starting on planning a project,
you should also take some basic prin-
ciples for project work with young peo-
ple in consideration, to make sure the
project reaches the goal of empow-
ering the young people and having a
successful outcome in the end.

Further, reflection is a crucial part of learning processes. In fact, learning happens through
reflecting on the lived experience, extracting conclusions from it and applying them to your
own life. It is a process that should be stimulated and supported continuously (and not
only at the end of a project). We recommend organising daily reflection moments with the
people you work with.

We should all be talking about the climate crisis - so why aren’t we? Everyday conversa-
tions about human-driven climate change - with friends, family, work colleagues, strang-
ers - are not always easy. Even if you are concerned about the implications of the climate
crisis, you may find yourself hesitating to talk about it, or feeling awkward when you do.

Good conversations aren’t only about exchanging information or about winning an argu-
ment - they are about intimacy, experiencing a sense of connection and feeling you have
been understood. Conversations about the climate crisis are no different.

19
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Some small, related to the
above, warm-up exercises
to choose from:

Deep listening exercise: Set up a conversation
with a friend, ask them what they think about
the climate crisis and listen to them for four
minutes without interrupting them once.

Reflect on a conversation that moved deeply:
What happened in it? Why were you affected?
How did you react at the time?

Practise telling your own ‘climate story’: How did
you get interested in our climate? Were there
any particular events in your life that affected
you?

Have a conversation with a friend. Get another
friend to listen and give feedback on what they
thought of it. Jot down phrases you find yourself
using.

—

main principles

Duration: 20-30 min

Age: 12+

Group size: 2-100

Objectives: Communication skills
Creativity

Material needed: REAL TALK principles visible

(printed or written)

(S S LSS

Ask participants to form pairs. Invite them to talk about the
climate crisis, using the principles of REAL TALK. One person
will be the presenter, while the other takes a role. She/He/
They listens/listen carefully and answers like a child, parent,
etc (see below). Then roles change. You can also rotate the
groups after each round.

In the end, come together with the whole group and discuss
what you have experienced.

Examples of roles:

® 1 (Hile

® MY PARENT)

® AN ELPERLY PERJON

e A PERSON LiViNG iN A SMALL, i50LATED VilLAGE

® SOMEONE WHO POES NOT BELIEVE iN (LiMATE (Ri%i§

Of course you can think of other hypothetical conversations.

23
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Mindfulness means that a person is ful-
ly aware of what is happening, what they
are doing, and what is around them. That
might sound easy, in fact however we are
often losing attention or get overwhelmed
of our surroundings. This might lead to
overreactions, resulting in conflicts. Such
conflicts can be that group members be-
come judgemental for each other’'s ways
of communicating, behaving, and doing;
or members are getting easily itchy and
angry to one another.

Mindfulness can give you the ability to prevent and han-
dle such conflicts, individually and within the group. Below,
easy to apply exercises and activities are introduced, the
use of which can increase mindfulness and, consequent-
ly, project performance and output. But they can, in the
long term, also support your group members in daily life,
as they provide techniques for individual stress reduction
and self-reflection.

main principles

—

/
!
:
I

15-20 min
Age: All ages
Group size: 1-100
Objectives:

Duration:

Mindfulness
Appreciating nature
Relaxation

Team Building
Natural surroundings

Material needed:

(S S LSS

Find a place as natural as possible, with minimal human
activity, if available. Engage in a brief discussion about the five
senses: Sight (vision), Hearing (audition), Taste (gustation),
smell (olfaction), and Touch (haptics), ensuring everyone
understands each concept. Then, silently explore your own
senses one by one: What do you see, hear, taste, smell, and
feel through touch in this moment? Use your five fingers as a
guide. Afterwards, discuss the experience. This method can
also serve as a relaxation/meditation technique. You can
encourage participants to practice it individually for calming
purposes.

25
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Duration: 5-15 min daily
for minimum 10 days
Age: All ages
Group size: 1-100
Objectives: Mindfulness
Self-reflection

Duration: 30-60 min

Age: 12+

Group size: 1-100

Objectives: Mindfulness
Self-reflection

Material needed: If possible, a small notebook
for everybody

(S S LSS

Identify group-vision
for the project

Material needed: Pens
Paper (blank or certain
templates)

The assignment is simple, still it requires daily determination.
Invite everyone to take 5 to 15 minutes daily, for a certain period of time (minimum

10 days) to write down successes. You can also do it on your own. Below you may 'lll’,l"" ’
find 5 areas where it is supportive to look at to identify successes, namely:
Sources of successes (where to look at to identify them):

@ Results: what you have achieved on the level of results and outcome — not Pre pq re the fOI IOWi ng fou r tq bIeS:

comparing with the final desired result, but focusing on results achieved up to now,
even those who look minor to you.

. , - : ,) one table to write individual and/or group skills
2 Actions (planned and taken/ hesitated to do and still did): which are the actions

/ which you have planned and took, but also which are the ones that you hesitated

for a period of time to take, or even to plan, and eventually you did. —’ one table to fill in what you Ilke/ﬁnd importcmt — this

3 Identified Mistake (the success is the willingness to correct): an important area in can Support also in the direction of |dent|fy|ng own

the context of which successes can be discovered is the area of mistakes. There, the vqlues/value systems
success is not the mistake itself, but your own courage to identify the mistake and
having the willingness and the desire to correct it.

) one table to fill in what another member of the group
"\ New Understanding: formulating and/or gain additional understanding within an / is CCIpCIb'G Of, while working with Competencies

area already known, such as cooperation, communication, teamwork, community
work, is considered a success, since it expands knowledge and opens new

possibilities. \) one table to write down what people need. This table
- 5 Insight: an insight is equal to a light bulb idea. It is a success, worth to be noted mlght be of great use, when Worklng with prOJeCtS

down, if you had a moment of insight, of a coin dropped, as it is an opening full of Climing to conduct a Community—bdsed intervention.

new options.

You can encourage your group members to proceed with the activity also after Fill them with the whole group, in small groups, or

your project, applied to other tasks and challenges they face. individual |y

26 main principles 27
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Duration: 1Th 30min
Age: All ages
Group size: Around 5-20

Objectives: Mindfulness
Team Building
Communication skills
Resilience

Material needed:

(/S N L LSS

\L

8 Talking piece (stone, feather, acorn, or any other
natural material holding a special meaning for the
council leader)

® sSigns with the invitations and the principles

@ Tingsha cymbals or similar

¥ Candle, preferably from bee’s wax, and matches or
lighter to kindle it

A Incense (jasmine is preferred, as it aids
concentration) and incense holder

v Decorations: flowers, leaves or any
other material for the centre of the circle

main principles

Look for a quiet place in nature where the
floor is mostly flat and where all participants
can fit comfortably sitting in a circle. Make
sure the place is not under the full sun.
Places under very big trees are particularly
suitable. The activity can also happen
indoors, but it is generally more powerful if
held outdoors. Make sure it's a place where
you won’'t have any external disturbances
for the duration of the session.

Prepare a circular “altar” in the middle of the space. This could be
done with natural materials such as flowers, stones, twigs, and
leaves, but also with scarfs of different colours and/or candles.

5 min - Mindful slow walk towards the place where the
Council will be held, in silence, thinking of why we are
here right now.

10 min - Introduction to Council. Introduce the
practice of Council as follows:

People from all cultures have been sitting in circles
around the fire for millennia. Circular gatherings, also
called councils, have been used over the years to
connect to others and build community. This is done
through sharing stories authentically. The Way of
Council is a ceremony based on the tradition of the
native Americans.

There are 4 invitations, 1 principle, a talking piece, and
a guiding question.

29



The 4 invitations are;

Listen from the heart — When someone is speaking, concentrate your attention on
what that person is trying to communicate. Pay attention to both verbal and non-
verbal communication. Listen between and beyond the spoken words. Refrain from
judging, practice empathy.

Speak from the heart — Not from your brain. Talk about what moves you. You may
share in the shape of a story, a song, a poem, gestures, silence, tears, laughter, or
any other form of expression that serves you to convey your message.

Be lean of expression (speak the essence) — Be mindful of the time available. Go
straight to what's important. Distil the essence of your message and communicate
only what serves you or the group. Speak on your behalf (1), not on anyone else’s
behalf (we).

Be spontaneous — Follow your instinct. You will know when it’s your turn to speak,
wait for that urge to come and claim your turn.

The principle is “the principle of confidentiality”: What is shared in the circle, stays in
the circle.

The talking piece is placed in the middle of the circle. Only the person who holds
the taking piece can speak. The rest listens. Once the council ceremony is opened,
whoever feels the urge to share a story stands up, grabs the talking piece, sits back
in place, and shares her/his/their story from there.

Make sure that everyone can see everyone else’s faces clearly. An explanation
about the particular talking piece is given (why it is special, what's its story or what
does it represent), and the piece is passed around the circle once, so that everyone
has the chance to hold it and to have her/his/their voice heard in the Council for
the first time: the ice-breaking question could be “Where do you come from?”, and
the facilitator starts by completing the sentence “I come from...” and then inviting
participants to do the same, while passing the piece to her/his/their left.

After the talking piece comes back; it is placed in the middle of the circle. Ask if there
are any questions to the procedure. If there are, they are clarified, and then the

opening ceremony starts.

The guiding question is the prompt that guides the theme of each Council.

main principles

60 min - Council.

Present the guiding question, so that participants can already start reflecting on

it, while the ceremony is being opened. Some examples of guiding questions are:
“What moved me to be here now?”, “Which is my biggest dream?”, “What would | do
if | had no fears?”, “What's the story of my environmental awakening?”, “What's my
story of transformation?”, “When | go back home after this activity/project/training,
what story will I tell?”, “What's my motivation for being here/being part of this group/
project?”, ..

Ask for a volunteer to light up the candle in the middle, while setting an intention for
the council. Tell the volunteer that she/he can express the intention out loud or in
silence. Now explain, “we have 60 minutes for this Council, we will go on until there
are stories, or until there is time”, and then, ring the chime. “The Council is open”.

10 min - Closing of the experience and leaving the place.

After the 60 minutes, or after everyone (or almost everyone) has spoken and there
is a very long silence, slowly take the chime and look around everyone’s eyes to give
one last chance for anyone who still has something to share. If that’s not the case,
ring the chime.

Notify that the council has come to an end and thank participants for sharing their
stories, asking everyone to remember the principle of confidentiality. A song can be
sung at this point.

Everyone is invited to crawl to the middle to blow out the fire together
at the count of 3.

Now, ask participants to stand up and hold hands.
Say: “Let the circle open, but unbroken”. Then
slowly leave the place of the Council.

Dealing with climate emotions can be challeng-
ing. Especially young people often feel anxious
about their future, sad or angry about global in-
justice, and helpless in the face of the power of
large cooperations. Resilience can give people
the ability to find a way to change course, cope
emotionally, and continue moving towards your
own, and your community goals.
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Duration: 60-90 min
Age: 12+
Group size: Ideally groups of 3-5 people,

min. 2 groups
Objectives: Resilience
Mindfulness Team Building

Communication skills

Self-reflection
Material needed: 2 posters per group

(S S LSS

Split your group in groups of ideally 3-5 people. Ask them to
exchange with each other how they feel about the climate crisis and
the general state our world is in. Let them collect their results on a
poster. Ask them to be as concrete as possible, for example: “l am
afraid that our forests die, because they are home to many animals”
or: “l feel helpless when hearing about natural hazards in the news”.

main principles

Explain that there also might be positive feelings like: “| feel motivated
to recycle plastics, so that ocean pollution is reduced.” Underline, that it
is important everybody respects whatever feelings participants might
mention. Be available for emotional support, if necessary. (30 min)
Afterwards, let the groups rotate, so that every group gets the poster
from another group. Ask them at first, if they read similar things as
what they wrote down before. There can be a small discussion about it.
Explain that feelings we have (like anxiety, anger, sadness etc.) are a
representation of our view on the world and our values. They can be a
guideline on what really matters to us, so having them is reasonable.

Then, ask them to identify the values and motivations which stand
behind the feelings written down by the other group and let them write
those on a poster as well. For example: loving animals, thinking globally,
seeing beauty in nature, feeling responsible for other beings, being
informed about the world, etc. (20 min)

At the end, come together with the whole group
and collect the posters with the values. Go
through the different values and ask participants
to raise their hand if they share this value. Detect
together that you probably have a lot of shared
values which assumably also a lot of other people
in the world share. Conclude, that even if you
have negative feelings and you have the feeling
you might not be able to do much about it, there
are many other people sharing these feelings and
together you can be able to make a change. Give
room for discussions. (10 min).

You can watch or hear the Ted Talk of
Psychologists for Future after the activity (10 min).
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Duration:
Age:
Group size:
Objectives:

Material needed:

THE “GAME”

Th
All ages

Resilience

Team Building
Mindfulness

First part: Standing in a circle, each participant
chooses 2 other people. At the count of 3, their task is
to situate themselves at an equal distance from both
persons, so they form the shape of an equilateral
triangle. The movement goes on and on, and it
sometimes never comes to an end.

Debriefing: What happened? How did you feel? Were you paying
attention to what was going on around you?

What were the rules governing this system? Did you respect them?
Could anyone from outside orchestrate/regulate this system? (it's

self-regulating)

Can you find any analogies between this and anything else? (the
Universe, an ecosystem, etc) Which are the rules governing those

systems?

Can you extract any conclusion from this exercise that you could

apply to your life?
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Second part: This time the rules will be the same (to form
an equilateral triangle), but we will introduce an external
factor.

At any given point, the facilitator will tap somebody on the shoulder. This
person will start counting to her/himself/themselves from 10 down to

0, at a slow pace, and when they get to 0, they will sit down on the floor.
The people who have chosen this person for their triangle, when they
see her/him/them on the floor, they will start the countdown (without
stopping their movement) and sit down when they end. And so on until
everyone is sat.

Debriefing: What did you observe? How did you feel?

How would you translate this to the analogy of a system? What could
the tap on the shoulder be? (virus, extinction...) Do you have any more
observations?

Can you extract any conclusion from this exercise that you could apply
to your life?

Third part: We have the same task again (triangle),
and the same external disturbance (shoulder tapping),
but this time the person touched will count down from
10 to O out loud. During the countdown, any person
close to them (without leaving her/his/their position

in the triangle) can touch her and save her from the
disturbance, stopping the countdown. Here the trainer
will have to tap shoulders of different people fast, to try
to collapse the system.

Debriefing: What happened? How did you feel? Did you respect the rules
governing this system?

How would you call this capacity to recover from an external
disturbance? (hopefully someone will say “resilience”) How resilient do
you think this system was?

In this analogy with a system: what would the countdown be? (this one
is harder, but someone may say “feedback”)

How did the feedback influence the resilience (the capacity to recover)?
In natural systems sometimes there is no feedback or we are not able to
recognise it.

Can you extract any conclusion from this exercise that you could apply
to your life?
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Duration: 1Th 30 min
Age: 14+
Group size:

Objectives: analysing underlying causes
of issues discovering where
to intervene in a system for
maximum impact

Material needed: 1 paper or poster per person
Pens

(S S LSS

Systems thinking: the philosophy.

Systems thinking introduction: what is it?

Systems thinking is a way of making sense of the complexity
of the world by looking at it in terms of wholes, relationships,
patterns, connectedness, and context, rather than by splitting
it down into its parts. The opposite view is reductionism or
mechanistic thinking.

It has been used as a way of exploring and developing
effective action in complex contexts, enabling systems’
change.

In a system, the essential properties of the whole derive from
the relationships among the parts, and the processes in which
the parts are involved.

All living organisms at all levels of complexity organise
themselves as networks. Network is the basic pattern of
organisation of all living systems. Community. No individual
organism can exist in isolation.
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The iceberg model as a tool

for systems thinking:

EVENTS

what happened?

PATTERN9/
TRENDS

what trends have there
been over time?

UNVEFL‘MNQ
9TRUCTURES

what has influenced the
patterns?

LEVERAGE _—G)

- O ©® g e @ e W WY

MENTAI. MOPELS

what assumptions, beliefs

and values do people hold

about the system? Which

beliefs keep the system in
+ place?

REACT
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Presentation of the iceberg:
The mental model used to
perceive the world is what
generates the structures,
patterns, and events that we
see. It's the attitudes, beliefs,
morals, values, culture that
allow structures to continue
functioning as they are.

Individual: work out the iceberg of an issue
that bothers you (10 min)

Pair share: Find a pair and share your
model (15 min)

Plenary debriefing: Was this useful? How?
What did this model help you realise/
discover? How can you apply this to your
own life? (20 min)

main principles

Project work is realised through a series of activities, which
allow young people to explore, research and achieve re-
sults by capitalising on their abilities, interests, and per-
sonal experiences. When working on projects, youngsters
act by themselves or under the guidance and monitoring
of the youth workers. Project work is extended beyond the
given context and is young people-centred rather than
facilitator-directed.

Project work with young people usually focuses on a re-
al-world subject matter, in a context of an umbrella theme
(environment for instance) that is interesting to young
people and provides relevant life experiences for them.
It is traditionally co-operative rather than competitive.
Youngsters can work individually, in pairs, in small groups
or as a whole group. It is motivating, stimulating, and em-
powering, but also challenging.

Project work with young people typ-
ically has a real-life purpose, creates
value for the community, is meaning-
ful for the youngsters and almost al-
ways ends up with some kind of tangi-
ble product or result.
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The 10 golden rules for
your Project Work

1. Make sure a project topic is chosen which all young
people will like and approve of.

2. Allow the project to be flexible so that different
young people can approach it from different angles
according to preference and level.

3. Provide a variety of pace and activity, so young-
sters can get involved into diverse activities, at dif-
ferent times.

4.Don’'t get overwhelmed by the project and don't al-
low it to overwhelm young people either.

5. Be sensitive and avoid imposing ideas. Encourage
young people’s imagination, instead, and respect
their ownership of their project. This will support au-
tonomous learning and boost their confidence.

main principles

6. Set limits on whatever part of project work young
people are involved in. This reduces stress both for the
more ambitious youngsters, who could produce a lot,
as well as for slower learners and under-achievers,
who could be discouraged by ambiguities surround-
ing the expected products.

7. At the public spaces where young people will con-
duct activities, inform beforehand that a project is
being done and that youngsters may be carrying out
surveys, short interviews, or anything else planned.

8. Choose the project topic to be relevant to young-
ster's age, also taking into account materials, re-
sources and equipment available to them. The proj-
ect should not make them feel bad about not having
resources at home.

9. Set aside enough time for the different activities.
Timing of project work is crucial since each project
needs time to evolve. Allow time for proper feedback,
so that young people enjoy the results of the effort
they have invested in the project.

10. Make sure youngfpeople feel happy and excited
during the project. Project work should encourage
children to express themselves, their individual tal-
ents, and different intelligences. Working on projects
requires a long-term commitment on the part of the
youth-worker, flexibility, patience, and a lot of respect
for the youngsters.
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Reflection

ReﬂeCt|On |S d pquse ticipants contributions to create a

ersational setting.

from the Chqos. ent configurations 'during plenary

os, individual reflection, etc...).

It can improve understanding of the context you are in, transform the 4 Fs: Facts, Feelings, Findings
perspective and deepen understanding while digging into your

emotional states and finding links with experiences. It enables you

to retrieve and reorganise memories and to investigate conditions,

behaviours, thoughts, attitudes, and motivations that led to specific

events. Based on that, you can make plans for future change or ac-

tion. We recommend taking daily reflection rounds during the whole

duration of your project. Additionally, reflection for special activities

or events are useful, too.
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5—fFiNGER REFLECTION (ONNECTiING THE POT)

Duration: Depending on group size and Duration: Depending on group size and
topic, 5-60 min topic, 5-60 min
Age: All ages Age: All ages
Group size: 3-30 Group size: 3-30
Objectives: Reflection Objectives: Reflection
Team Building Team Building
Material needed: . Material needed: Poster
Pens
LLLL L L L L LSS (777 77777 7777
Ask Participants to say their et e e B Do e e
OpiniOn per ﬁnger, with each ﬁnger more profour.wd questions. In the end, invite eve.rybody to read
. ope . . each other’s input and mark what resonates with them.
representing a specific viewpoint.
For example: Thumb: | liked that; Active recall: Invite participants
Index finger: Id like to point out; to recount their experience. This
Middle finger: | didn't like that; Ring can be done in pairs or in a group.
finger: That is important to me; Participants can add to each
Pinky finger: That was too short. other’s testimonials.
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PrRAWiING THE JOURNEY HiGHLiGHT)

Duration: 15 min
Age: All ages
Group size: 3-30
Objectives: Reflection

Duration: Depending on group size and
topic, 5-60 min

Age: All ages

Group size: 3-30

Team Building
Material needed: Poster
Natural items
(e.g. stones, flowers, wood)

Objectives: Reflection
Team Building
Material needed: Poster
Pens

(S LSS
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Invite participants to recount their Prepare a poster showing your project/
experiences by drawing them on a joint training/activity along a time bar,
poster. If applying this to a project or highlighting special events. Ask
training context, you can already have participants to evaluate (positively,
the program divided by days and ask negatively, or neutrally). with the
participants to draw what they remember materials (maybe discuss beforehand
about each day. Give time, in the end, to what each represents) how their

look at each other’s drawings and clarify experience was. Discuss afterwards.

what they refer to.
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Digital Tools and further learning
e

About Real Talk: Talking climate handbook - how to

have a climate change conversation - Climate Out-

reach

How your climate emotions can save the world: Ted
Talk by Katharina Van Bronswijk (Psychologists for Fu-

ture)

What is Mindfulness? What is Mindfulness? (mindful.

org)

Why Whole Systems Thinking? Thich Nhat Hahn's poem

Way of Council: Video Tutorial on how to use the meth-

Systems thinking: The Iceberg Model: Systems Think-
ing: The Iceberg Model | SessionLab

od in youth work: The Way of Council (Method Video Tu-

torial)

About resilience: Resilience | Psychology Today

Project Work: CRADLE - Creating Activity Designed Lan-
guage Learning Environments for Entrepreneurship Ed-
ucation - Goethe-Institut Greece

Psychologists for future: Strengthening climate resil-

ience: 14 Strategies for dealing emotionally with the cli-
mate crisis

Anita Silva: Tips on Reflection, from Online Youthpass
workshops for trainers project organised by SALTO
Training & Cooperation Resource Centre

50
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https://climateoutreach.org/reports/how-to-have-a-climate-change-conversation-talking-climate/
https://climateoutreach.org/reports/how-to-have-a-climate-change-conversation-talking-climate/
https://climateoutreach.org/reports/how-to-have-a-climate-change-conversation-talking-climate/
https://www.mindful.org/what-is-mindfulness/
https://www.mindful.org/what-is-mindfulness/
https://www.youtube.com/watch?v=x3uAdoBgLBk
https://www.youtube.com/watch?v=x3uAdoBgLBk
https://www.psychologytoday.com/us/basics/resilience
https://www.psychologistsforfuture.org/wp-content/uploads/2020/11/PSY4F-climate-resilience-14-strategies.pdf
https://www.psychologistsforfuture.org/wp-content/uploads/2020/11/PSY4F-climate-resilience-14-strategies.pdf
https://www.youtube.com/watch?v=ZE_TMzLCI_Y
https://www.youtube.com/watch?v=ZE_TMzLCI_Y
https://www.youtube.com/watch?v=ZE_TMzLCI_Y
https://blog.prototypr.io/why-whole-systems-thinking-f48cee20f2ac
https://www.google.com/url?q=https://www.sessionlab.com/methods/systems-thinking-the-iceberg-model&sa=D&source=docs&ust=1719924491515460&usg=AOvVaw2XWo6MlkOYUYji6VgOvZpm
https://www.google.com/url?q=https://www.sessionlab.com/methods/systems-thinking-the-iceberg-model&sa=D&source=docs&ust=1719924491515460&usg=AOvVaw2XWo6MlkOYUYji6VgOvZpm
https://www.goethe.de/ins/gr/en/kul/eup/cra.html
https://www.goethe.de/ins/gr/en/kul/eup/cra.html
https://www.goethe.de/ins/gr/en/kul/eup/cra.html
https://www.salto-youth.net/rc/training-and-cooperation/about/
https://www.salto-youth.net/rc/training-and-cooperation/about/
https://www.salto-youth.net/rc/training-and-cooperation/about/

CHAPTER THREE:
EXPLORATION
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Before planning starts,
you and your group will
need time for exploring:
your group, yourselves,
and your surroundings.

Especiallywhenyouareworkingwith
anewgroup orinnew constellations,
Team Building should always go
first. For the best experience, best
results, butalsotomakeitaseasyas
possible for you as a youth worker,
a good atmosphere in the group is
crucial.

For you as the group leader, this includes understanding roles
which certain group members may take, general dynam-
ics, preconditions of the participants and more. The more the
whole group gets a feeling for those dynamics, too, the better
your project work will evolve.

In that sense, also you and every individual in your group will
embark on a journey of self-exploration. Participating in a
self-designed, collaborative project work is the perfect possi-
bility to learn about your own strengths and weaknesses, your
ideals, and your capabilities.

Finally, you should GO_QMI. and get an image of your local
community and your natural environment.

/I\
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Team Building consists of three as-
pects: getting to know each other,
building trust, and having mutual valu-
able, (ideally) positive experiences. But
even if sometimes things don’t work
out as planned, with proper reflection
and appreciation amongst the group
members, you can credte value of neg-
ative experiences, too.

In the following you find a collection of Team Building
activities. But even if you are not strong on methods
or dislike games, there are many more possibilities for
group strengthening activities. How about cooking to-
gether, a bonfire evening with stick bread or a bike tour
to the next lake for a swimming day? If you need ideas,
ask your group members what they would like.

exploration

THE HuMAN KnvoT

Duration: 10-20 min
Age: All ages
Group size: Ideally around 7-16

Objectives: Team Building
Energizer
Material needed: .

(S LSS

Ask participants to form a circle, standing
shoulder to shoulder. Tell everyone to put
her/his/their right hand up in the air and
then grab the hand of someone else in
the circle. Do the same with the left hand.

Check to make sure that everyone is holding the hands of
two different people and that nobody is holding hands with
someone directly next to her/him/them.

Now, tell group members to untangle themselves to make a
circle without breaking the chain of hands. If group members
break the chain, they need to start again.
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HUMAN (ONTiNUUM

Duration: 5-15 min

Age: All ages

Group size: 5-100

Objectives: Team Building
Energizer

Material needed: -

"lll”l"'.’
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Ask participants to physically
position themselves in the room
according to specific attributes or
opinions. Let them, for example,
line up according to age,

travel distance, shoe size, birth
month, level of experience in a
particular field or topic, opinion
on a statement (from agree to
disagree), current emotional state
(e.g. from excited to anxious), etc.

exploration

q4LT ANP FPEPPER

Duration: 20-40 min

Age: All ages

Group size: 6-40

Objectives: Team Building
Energizer
Communication skills

Material needed: Pen
Tape

Small sheets of paper or post-its

(S S LSS

Write one half of each pair on a separated piece of paper,

for example salt on one paper, pepper on another one. Tape
one piece of paper on the back or forehead of each person,
making sure they can’t see it. Now, invite everyone to walk
around asking each other yes or no questions to find out the
word they have taped to their backs/foreheads. Each person
can only ask one question to the same person. Then, she/he/
they has/have to move forward to the next person. Once they
figure that out, they will be able to find the person who is their
match in their pair. If everybody has found their partner, ask
them to sit down and learn three to five interesting facts about
one another. Optional step: have the pairs introduce their
partners and the interesting facts they learned about them to
the whole group.

Examples of pairs: salt/pepper, jelly/
peanut butter, yin/yang, shadow/light,
Mickey/Minnie, Rain/Hail, Thunderstorm/
Lightning, flower/bee, sun/moon
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ALL THOYE WHO

Duration: 10-20 min

Age: Children and younger
teenager

Group size: 8-25

Objectives: Energizer
Team Building
Chairs (one less then players)

Material needed:

Ask participants to form a chair
circle with one person standing

in the middle, who then asks «all
those who... (like cookies, are
wearing green socks, have been to
France before, enjoy cycling, ...)»
to change their seats, while trying
to grab one of the vacant seats.
Whoever doesn't find a seat asks
the next question.

exploration

iCE FLOE GAME

Duration: 20-40 min

Age: Preferably children and younger

teenagers, but suitable for all
ages
Group size: 6-25
Objectives: Team Building
Tiles (one per person), for
example made of cardboard,
large enough for two people to
stand on, with one foot each

Material needed:

Narrate a fictive scenario where participants need
to cross an ice river (for example). The width of
the “river” should be wide enough that the whole
group can build a line over it and still has a few
steps to go. Give each person a tile. The goal is for
the whole group to cross the river safely together.
However, there’s a dangerous creature (like a
shark) lurking in the river. If a tile is left uncovered
by a foot for more than a second, you take it away
from the group. Usually, groups will not succeed
without coordination and teamwork. Assist or
offer tips if needed and give them the possibility
to restart.

(S S LSS
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People are different, and that is okay. In
fact, diversity is wonderful. [Studies show
that teams perform best when being as di-
verse as possible, so long as the diversity is
valued and respected amongst the team
members.

Especially in behaviour, people can differ a lot. Below, we introduce
schemes to identify different communication styles, personality
types and team roles. The observation, understanding and adaption
to them can prevent conflicts. Further, based on that, you can share
tasks and responsibilities during your project. As a group leader, you
should take a special eye on dominant and less dominant char-
acters. In group processes, like discussions or taking decisions, it is
important to include all team members equally and not only based
on “who is the loudest?” or “who has the most sophisticated lan-
guage?”.

Communication styles

One of the many relevant theories of communication and
behaviour, introduces four different communication styles
of individuals. In particular, the promoting, the supporting,
the controlling, and the analysing style of communication.
Itisimportant to note that all people are using all four styles,
and there is no person who can be a so-called promoter,
supporter, controller, or analyser. What is the most usual is
that each one of us has one which is dominant, and another
one which is the less used, which is as well called the not
admitted one. Below you may find basic characteristics of
edch style:

exploration

High energy Dedicated and committed
Enjoyable to be around Loyal team member

Creative imagination Good listener

Initiates relationships Patient

Motivating Good at reconciling

Competitive spirit relationships

Goal-oriented Cause-oriented
Dependable

Task accomplisher Objective

Bottom-line results Conscientious

Self-motivated Defines, clarifies

Forward looking Concerned with accuracy
Fast decision-maker Gathers needed data and
Initiates activities information

Disciplined Tests data

Likes to control others Maintains standards

In big lines, promoting and controlling are more dominant
styles of communication, whereas analysing and supporting
are more passive. Further on, promoting and supporting are
more informal, analysing and controlling more formal. So, an-
other way to observe oneself is to first identify if you, personal-
ly, or another person applies mostly a more formal/dominant
communication or a more informal/passive, and so on.
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Below, you find a table which suggests ways to approach
diverse collaboration with different styles. As you can see
at the horizontal line you first place yourself based on the
one style you use more frequently, and then, through the
vertical one, you see what to provide to another person,
based on the style she/he/they are using.

Agreement in advance on
goals. Freedom to work
within agreed upon limits.
Let them win and be in
charge.

Bring facts and logic in
writing. Be patient while they
evaluate. Assist in making
decisions. Work with time
limits.

Show personal concern for
them. Provide details and
specifics. Acknowledge
their contribution. Be
supportive of efforts and
accomplishments. Build
relationship.

Be more open about self and
emotions. Give importance
to relaxation time. Give
incentives. Let them win.
Provide public recognition.
Loosen up. Play.

Summarize facts. Let

them decide. Rely on self-
discipline. Recognize results
tangibly.

Recognize need to set
timetables for decisions.
Encourage risk-taking.
Provide perspective on
decision at hand.

Establish personal
relationship. Encourage
them to increase goals and
upgrade prospects.

Spend informal time with
them. Recognize need for
excitement. Ask for ideas.
Move quickly. Take risks.

exploration

Be businesslike. Let them

decide. Stick to the agenda.

Don't insist on personal
relationship. Let them tell
you what they want.

Demonstrate technical
competence. Acknowledge
need for facts and data.
Work with time limits.

Be strong, insistent, and
directive. Encourage and
support work through
interpersonal relationship.

Be firm when challenged.
Give public
acknowledgement.
Provide focus and follow-
up. Be in a relationship.

Back up ideas and
enthusiasm with results.
Keep agreements. Let
them choose. Demonstrate
workability of ideas.

Talk facts, not opinions.
Provide detail.

Back up facts with detail.
Be patient.

Slow down the pace and
volume. Allow time for
relationship. Work on one
agenda at a time. Move on
after completion.
Encourage suggestions
and participation.

Provide discipline and
focus. Stay on track. Move
quickly.

Use creativity and
excitement.
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Personality types

Today, there are many pseudoscientific, psychological personality
tests on the internet. As fun as it may be to take those tests, most
of them shouldn’'t be taken too seriously. However, there is one
questionnaire which is widely used in diverse contexts, such as
businesses, universities, and governmental agencies. Officially
known as Myers-Brigg Type Indicator (MBTI), commonly simply
called “personality types” or “16 personalities”. It is assigning a
binary value to four categories: introversion-extraversion, sensing-
intuition, thinking-feeling, and judging-perceiving. With all possible
combinations there are 16 personalities for which you find detailed
descriptions of strengths and weaknesses, recommendations on
relationships, career paths and more. Although you shouldn’t base
too many decisions on only one questionnaire, it might help with
the examination of your own personality. If you take it together with
your team, it might help to better understand the dynamics in the
group and decide about effective combinations of team roles. You

can take the test online for free.

Team roles

In every social context we play some kind of role. We act
differently when being with family, in school or at work,
or with our friends. The roles are strongly dependent on
the group and their perception of the person. Different
from your personality, the role you take is more flexible.
However often, these roles develop automatically and
are difficult to change, once established. If everybody
is happy with their role, the group is harmonic. If else,
there might be conflicts rising. In many cases, people
struggle to identify the role-conflict as the core reason
standing behind a conflicting situation. Therefore, it
makes sense to identify and maybe distribute the
roles in your group to avoid role conflicts. Moreover,
you can share tasks and responsibilities in your project
depending on roles and competences. According to
Meredith Belbin there are nine classical roles which
people in teams usually take:

exploration

1. COORPINATORY - qiign the team
‘lHﬂFfRﬁ - push things forward

MONiTOR=EVALUATORY - Track what is working
Rf’OUR(E iNVf"riqﬂTO R’ - find what is out there
TfﬂM WORNKE R’ - spread positive team vibes

(OMFLETER-FiMi$HER$ - think things through
IMFLEMEIJTERs - turn ideas into reality
‘IFf(iﬂL"T’ - use invaluable knowledge
1. ﬂ.ﬂ/\"r’ - dream up new solutions

That doesn't mean that you always need
teams of nine people, and generally not ev-
ery role has to be fulfilled. Especially in smaller
teams, roles might even change for different
tasks. However, there are a few assumptions
for well-working teams:

® More than one coordinator, shaper or plant might lead to
conflicts. For the benefit of the team, it can be an option
that people intentionally resign from those “strong” roles.
® With many plants you will never finish any project.
® In bigger teams you can always benefit of having more
than one implementer, team worker and completer.
@ Ideally, your team contains as many roles as possible.
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tions

Go out!

To address local environmental issues, you and your group need
to know your locality. Further, the motivation for nature protection
psychologically mostly comes from appreciation for nature and the
feeling of being connected to it. Especially in urban environments,
many people lose their connectedness, although psychological
studies clearly show that (un-) natural environments influence our
feelings, moods, and health significantly.

For the success of your project, it might also be of need to know
your neighbourhood and speak to people. And eventually you might
want to find a location to conduct your project, or parts of it.

In the following you find basic considerations when planning a trip
or activity, and several activities and methods for exploration of your
surroundings, in natural as well as urban areas. Apart from that, it
is also fine to explore for example by foot, bike, or public transport,
without any special tasks or methods.

exploration
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Further, you can use the CiIMATEs App by Naturfreundejugend. It is a tool which
supports youth workers when planning activities with young people: from day
trips to longer activities like youth camps. You can calculate your CO2 emissions
for travel, used materials, food and more, to make your activity as sustainable as
possible. CIIMATEs also provides background information, tips for planning and
activities, educational resources, and recipes for climate-friendly cooking with
large groups.

WHAT i LikE iV NATURE

Duration: 30 minutes

Age: All ages

Group size: 3-15

Objectives: Appreciating nature
Mindfulness
Team Building

Material needed: Natural surroundings

(S S LSS

Take a relaxed seat in nature or take a walk. Start an exchange on the group

members’ favourite natural surroundings or spots, and emotions about nature.

Questions can be:

Which place do | like most when | want to

relax from school/work?

Which place or natural features inspire me?
Where would | feel safe and secure, for example
when | am sad?

® Which natural places do | find exciting?
e Which place or natural features feel for me like holiday?
¢ Which is a landscape/place in the world | really

want to visit?

We recommend working with the “popcorn method”: there is no order and not

everybody has to say something. Whoever feels like answering, speaks. Give all

members the time to think and go into themselves to access their emotions.
If you are on a walk in your locality, you can think of visiting spots the group
members are haming. Also, you can decide with the group to visit a spot
afterwards, a spot everybody likes.

exploration

NATURAL MANPALA

Duration: 30 min

Age: All ages

Group size: 2-30

Objectives: Appreciating nature
Creativity
Team Building
Self-efficacy

Material needed: Natural surroundings with
potential on finding material
(e.g. aforest)

(S S LSS

Find a nice spot in nature. Invite
everybody to collect materials which
they like for a few minutes (for example
leaves, flowers, pinecones, seeds, ...).
Afterwards, come together again at a flat
surface and create a mandala: arrange
the materials in a circular pattern, explore
symmetry and be creative. Depending on
the group size, you can do it all together
or in small groups. It's also possible to

let the participants “draw” what they like
(alone or in a group) or you stipulate
other motives, for example animals.
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RALLYE/FPVIILE HUNT

Duration: From 30 min up to whole day

Age: Depending on complexity, all
ages or teenagers and adults

Group size: 3-10 for one group, several
groups possible

Objectives: Getting to know the locality
Self-efficacy
Team Building

Material needed: Depends. Chalk or nothing/
prepared papers with tasks/
smartphone for geocaching/
special material might be
needed for certain tasks or
stations/ costumes when
playing with a story

( /7 /S [ L L L)L /! 2 77 77777 77 717

Duration: 60 min up to half a day
Age: Children, teenagers,
young adults
Group size: 2-10 in one group, several
groups possible
Objectives: Getting to know your
neighbourhood
Self-efficacy
Building confidence
Team Building
Material needed: One apple per group
(or other item)
Human activity
in the surroundings

The group (or every group) gets an apple (it can be

anything else, too. But it should be one singular item This real classic of outdoor games can be played
with no huge monetary value). A time limit might be in many ways. The basic idea is that a group must
set. The task is, to swap this apple to another item and find a predefined way and/or reach a certain
continue the swapping game until either the time is place in the end while accomplishing tasks along
over, or the group has the feeling they have the best the way. Doing so, they get to know the locality
possible output (for example ice cream for everybody). better and work together as a group. The easiest
Encourage the group to walk around in 'Ehe neighbourhood and ask strangers if they like version is, to mark a way with Slg ns (using chalk,
to swap their item with something else (usually it should be some kind of “upgrade”, q u A 7 A A

the group must discuss and decide if they want to take the offer or not). Let the group sticks and StoneS, or dfGWIﬂg in the SOII)’ this
choose together where to go and whom to ask. You can ask people on the streets or can be conducted well in natural surroundings_

go into shops, cafés, etc. Try to support every group member to gain and/or discover . . .

within her/himself/themselves the courage to ask a stranger at least once (maybe You can introduce some more signs than Slmple
)F;zl:sgcr)]/tgtehgrr: :;(ngle, maybe some people feel better asking together with another arrows to make It more exciting.
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Another approach is to hand out papers with

puzzles and tasks. This is working well in more urban
surroundings. Puzzles could be things like “In which
year was this church build?”, “How many pillars has the
bridge?”, “What is the person behind the statue known
for?”, “Which is the name of the street where the oldest
building of the town is located?”, “Guess how many
people are working in that building”, etc.

A modern version of the
game is geocaching.
In case you are working with several

youth workers and groups, there can
be stations on the way where the

groups must accomplish special tasks.

Also, running stations are an option,
where the group has to find the person
or the person tries to catch the group,
for example. You can also give the

game da fictional story or theme so that

every person at a station plays a role.

exploration

Duration:
Age:

Group size:
Objectives:

Material needed:

EMoTiON COLLAGE

60 min

(with option of longer project)
14+

2-100

Appreciating nature
Creativity

Mindfulness

Self-efficacy

Paper

Drawing pens
Scissors
(Phone) cameras

(S S LSS

Invite all participants to draw things that represent emotions

for them (20 minutes). For example, they could draw a cartoon
character they like with a happy face, a crying emoji, a heart, a
graffiti saying «nice», or whatever comes to their minds. It's helpful
to prepare some examples for inspiration. Afterwards, give them

40 minutes to explore their surroundings (outdoors, but indoors is
also possible) and take pictures with their phone cameras of things
that evoke their emotions, such as things they like, dislike, or find
surprising, together with the fitting drawing. Groups might be formed
independently or predefined. The game can also be continued for
the duration of a few days for example during a camp or activity

week.

Afterwards, collect the pictures and invite to a
diashow. Give it a little festive vibe so you make sure
everybody’s pictures get appreciated. Give room for
discussions if necessary. As a souvenir, the pictures
can be used for a group collage (digital or analog).
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For conducting an environmental project, some knowledge
about the environment and the climate crisis is useful.
However,youdon'thavetobecomeanexperttounderstand
some basic correlations. In fact, many things can become
comprehensible simply through deeper observation of
your surroundings, and of course when speaking to the
right people. For your project, you could research if there
is an expert on environmental issues or climate change in
your locality and ask for an interview with your group. In
some areas there is also museums about environmental
topics. Apart from that, there is plenty of digital offers which
provide fun approaches for deepening your knowledge.

The Goethe Institute’s digital children=
university offers 150 video lectures,
translated into 30 languages, bringing
fun to exploring nature, medicine, and
technology. It is especially suitable for
younger teenagers and children and is
free of charge. Its main purposes are
to arouse curiosity about the world
of knowledge and provide exciting
content for interdisciplinary learning
and extracurricular teaching.

exploration

“Your Plan, Your Planet” is a new platform created by
Google which aims to raise awareness among users
about waste and excessive use of the Earth’s resources.
Through four categories (stuff, water, energy, and food)
one can learn how to make small changes that have a
big impact on the environment. It works with tips, simple
games, badges, and goals and offers estimates of the
environmental impact of our consumption habits.

The SDGs benchmarking tool offers support to regional
governments in achieving the SDGs. It presents indicators
to measure and monitor the SDGs and benchmark similar
regions. For project work with young people, it can be a
useful tool to find out how your region stands in multiple
indicators for the different SDGs. Further, it can be used as
a basis for advocacy and policymaking initiatives. Armed
with data and insights from the tool, young people can
collaborate with regional governments to identify priority
areas for action and advocate for policies and programs.

The SDG Academy offers free access to open
educational materials curated by world-renowned
experts on the Sustainable Development Goals
(SDGs). Further, it offers a global platform for sharing
insights and best practices for achieving them.
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Digital Tools and further learning
e

WhyDiverse Teamsare Smarter:Diversity and Inclusion:

Why Diverse Teams are smarter (Harvard Business

Review)

The digital children-university:
The Digital Kinderuniversity (Goethe-Institut)

Communication Styles: Effective communication skills

Your Plan, Your Planet: Google Sustainability Tool

for business and personal success - Four Styles of
Communication (maximumadvantage.com)

SDGs benchmarking tool: ESPON’s SDGs benchmarking
tool

Personality types: 16 personalities: free online test

Team roles: The Nine Belbin Team Roles

SDG Academy: Eree, open educational resources from
the world’s leading experts on sustainable development

CIiIMATEs App for sustainable planning of activities:
cliMATEs (for smartphones also available over your

AppStOl’G)
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https://hbr.org/2016/11/why-diverse-teams-are-smarter
https://hbr.org/2016/11/why-diverse-teams-are-smarter
https://hbr.org/2016/11/why-diverse-teams-are-smarter
https://www.google.com/url?q=https://www.maximumadvantage.com/four-styles-of-communication.html&sa=D&source=docs&ust=1719924621520878&usg=AOvVaw1pEwZtldhxrr1AKw2t8nRa
https://www.google.com/url?q=https://www.maximumadvantage.com/four-styles-of-communication.html&sa=D&source=docs&ust=1719924621520878&usg=AOvVaw1pEwZtldhxrr1AKw2t8nRa
https://www.google.com/url?q=https://www.maximumadvantage.com/four-styles-of-communication.html&sa=D&source=docs&ust=1719924621520878&usg=AOvVaw1pEwZtldhxrr1AKw2t8nRa
https://www.16personalities.com/free-personality-test
https://www.belbin.com/about/belbin-team-roles
https://climates.app/
https://climates.app/
https://climates.app/
https://www.goethe.de/ins/gb/en/spr/drm/kui.html
https://yourplanyourplanet.sustainability.google/
https://sdg.espon.eu/
https://sdg.espon.eu/
https://sdgacademy.org/
https://sdgacademy.org/

CHAPTER FOUR:
PROJECT DEVELOPMENT
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Before going into the process of choosing a project topic, you should
have gone through at least some of the previous steps, presented in
the toolkit. Your group should be stable and (mostly) harmonic, and you
should have explored yourselves and your locality. In the best case, you
might already have a rough idea about what your project could look like,
emerging from the topics you were talking about until now. Otherwise, in
the following chapter a few more methods for creative idea development
are presented which might also support you to get it clearer, together
with your group, what exactly your topic will be. Also, you can conduct
research on those exact environmental problems your locality is facing.
For example, you can research for climate change effects in your region or
country, as well as topics which came up during the previous work with the
group. Further, you can conduct a survey with the neighbourhood, asking
them what they feel as problematic in the locality related to the climate
crisis or sustainability.

Eventually, it is best to discuss and decide together
with your group the project topic you will choose.
Whatever it is, it should be something the whole
group agrees on and is somehow excited for.
The process of finding a topic together can be
difficult, but you will have the best outcome when
taking your time to find a project idea in a group
process. During the process, you should consider
different aspects and perspectives. Of course, not
every good idea is realistic. But at the same time
not every idea which seems unrealistic at first, is
determined to fail. Keep the dreamer and the critic
in balance! To examine your project further, give it
structure, and keep all aspects into consideration,
in the second part different approaches for project
design are presented.
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In the following, we introduce a few
more methods on finding a project
topic in a creative way. Those can
supportoninspirationoronclarification
regarding what exactly your project
topic will be. Moreover, you can also use
some easy brainstorming methods, like
drawing a mind map or writing down
associations to a certain topic from
A to Z

project development

(S S LSS,

HANPPRINT PAPER GAME

Duration: 5-10 min

Age: All ages

Group size: 4-100

Objectives: Creating new ideas
Team Building

Material needed: 1 paper (din a5 works best)
per person

Pens

Every person gets a paper, divided in four
parts. In each part there is a question:

1. Who? 2. What? 3. Why? (For what reason or
purpose?) 4. With the help of what/whom?

When explaining, underline that especially the last part is
important since there are not so many bigger things which
you can do without any help or material. Now, every person
fills in the first question on their own without the others seeing
it. Afterwards, everybody folds the paper to the back, so they
can give it to another person who can write on the same side
without seeing what was written before. The paper is given
to the next person on the left, who then answers the second
question. That continues until the last question. Now, the
papers are passed one more time, and everybody can unfold
and read what was written. Invite people to read out loud to
the group.
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fFiNve YOUR
C(LiMATE 9UPERPOWER

Duration: 60-120 min

Age: All ages

Group size: 1-15

Objectives: Finding a project topic

Mindfulness
Self-reflection

Material needed: Paper or poster
Pen

(S S LSS

Draw your own Climate Action Venn
Diagram, every person on their own, or
together as a group.

If you are familiar with the Japanese concept of Ikigai, think of this
as a simplified, climate-focused version of that. For introducing
the method you can listen to the TED Talk or the Podcast by Dr.
Ayana Elizabeth Johnson, who is also the creator of this diagram.

1. What are you good at? Think about your skills, resources, and
networks. Which are your areas of expertise? Who and what do
you have access to? What can you bring to the table?

2. What is the work that needs to be done, in general and in your
locality? Are there particular climate and justice solutions that
interest you? Maybe starting a composting program, protecting
forests, saving water, or getting climate candidates elected?
Heaps of options.

3. What brings you joy and satisfaction? What gets you out of bed
in the morning? Don’t pick things that make you miserable and
will burn you out! This is the long haul - find things that enliven
and energize you.

82 project development

The goal is to be in the heart of your
Venn diagram, where these three
circles overlap. In a group diagram you
should find in best case your project
topic there. If you do it as an individual
exercise, discuss together afterwards,
which projects you might want to

take on and who could take which
responsibilities.

What brings
you joy?

Your
climate
action!

What needs
tobedonein
your locality?

What are you
good at?
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WHAT MATTER) MORET?

Duration: Depending on group size
around 60-180 min

Age: 14+

Group size: 2-30

Objectives: Research and

presentation skills
Communication skills
Knowledge

Self-efficacy

Laptops or phones for research
Laptop/posters/Flipchart for
presentation

Pens

Material needed:

Possibly crafting materials

(S L LSS

You can let the participants choose pairs (or
assign them randomly) or let them do the
activity individually.

Ask each group member or pair to choose a specific environmental topic, such
as recycling, composting, renewable energy, water resources, biodiversity
conservation, etc. Now they get 45 min time to research on key facts and
potential solutions, and further, on how far your locality/city/region/country is
dealing with the topic.

Set a time limit for each presentation, for example 5 or 10 minutes per speaker.
Each participant can choose how to present their assigned topic. Encourage
creativity in presentation format, such as slideshows, posters, or interactive
demonstrations. After each presentation, allow time for questions and
discussion from the audience. Take care of respectful criticism and ensure
that everyone’s work is appreciated. Rotate the speakers until everyone has
presented her/his/their topic.

project development

Another way to develop your idea can be to let
yourselves be inspired by the SDGs, as they pro-
vide a comprehensive overview of the world’s most
pressing issues.

Some ideas for possible projects could be:
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No Poverty: Find a creative way to collect donations for less privileged people, for example
to give young refugees the possibility to participate in a youth camp.

Zero Hunger: Ask in local shops if it is possible to collect food which is still good but would
be thrown away or look on the internet for local foodsharing/foodsaving organisations/
activists. Prepare one or more food events where you cook a meal and invite the local
community, or especially people who suffer from poverty.

Good Health and Wellbeing: Organise an outdoor sport or recreational event for the local
community, to support health and connectedness to nature.

Clean Water and Sanitation: Support the collection and reuse of rainwater in your local
community, by providing information or building up structures.

Decent Work: Inform about fast fashion and organise a workshop for re- or upcycling of
old clothes in your locality.

Sustainable Cities and Communities: Build an urban garden with your neighbourhood.

Climate Action: Organise a tree-planting event, clean-up actions, a youth-led climate
march or an advocacy campaign.

Life Below Water: Organise beach or river clean-ups.

Life on Land: Support wild bees by planting flowers and providing nesting sites with the
help of neighbours, the city administration or property owners.
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When going into the process of project design, you should have an
idea of what your project is supposed to be. It doesn’t have to be
super concrete by now, because with the following methods you will
get the possibility to elaborate it further, what we highly recommend.

The goal is to envision the bigger picture and
not only certain aspects, and to practice some
regular revisions, reflections, and success
checks.

Sustainable Creative Project Canvas

Based on the Sustainable Creative Project Canvas, below you
find a scheme to visualise a brief however clear
and straightforward project plan. It consists of 4 main parts:

PART 1: VALUE. What is your core idea? What is the main
topic of your project? What is your vision? What do you
want to improve?

PART 2: PRACTICAL PART. Divided into a) activities: Which
are your planned actions? What possibilities for actions
do you have? b) Time & Equipment: Which are your
resources? What kind of equipment could you organise?
c) Local networks: What kind of possibilities do you have to
work together with stakeholders and the community? With
whom do you have connections, which new ones could
you establish?

project development

PART 3: EXTERNAL PERCEPTION. Who is affected by your
project? Think of your locality and all possible stakeholders.

PART 4: SUSTAINABILITY. Divided in a) Short term effects:
Which are short term gains and losses? B) Long term
effects: Which is the long-term outcome? What makes
your project sustainable?

Your core idea Activities Local networks | Affected people
and its value in the locality/
(not monetary) stakeholders
Time &
Equipment

At first, collect your answers from part 1 to
4, afterwards review and modify. Further,
we suggest reviewing continuously over the
duration of project implementation.
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Circle Of Creativity

While designing the planning of a project, the
belowtool,namely Circle of Creativity, introduces
two points: a. A definition of Creativity: How to
create something out of nothing, and b. An
introduction to authentic planning: How to plan
based on what is, and not based on what is not.

In particular, the tool works out of the principle
(see above pointa.) that project workis besttobe
perceived not only as a synthesis of pre-existing
knowledge, but mainly as an introduction of
something new, which is created out of nothing.
Further on (see point b), the tool is there to
support users to avoid creating project ideads
and planning their implementation out of the
circle of HAVE-DO-BE, which starts from what
is missing, and leads to planning backwards,
in a neither effective nor authentic manner. For
example:

“There is no political action for the
impact of climate crisis in the urban
settings, and we do not want that
(HAVE). We want it different. So, we will
startdoingactions (DO) tochangethat,
and, then, we will have an environment
where everyone can feel healthy and
included (BE).”

project development

The tool suggests working through the circle of
BE-DO-HAVE, which starts from what is there
in the reality of the context where you want to
plan your intervention, includes the vision out of
which you are working, plans actions driven by
the vision, and creates results. For example:

“We are living in the urban setting of...,
and we are observing this challenge/
problem... we want to raise and tackle
this issue, as a group within which
everyone feels healthy and included
(BE).We are goingto do anintervention
(DO), lasting..., aiming to create a little
change with bigimpact on the daily life
of the community members (HAVE).”
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In other words, the tool suggests authentic
planning through placing what is usually
there as a desired outcome at the level of the
vision, to the level of what is there already, to
have it as a constant drive for engaging into
further actions and achieve desired results.
In particular:

Circle of Creativity:

Reality Check: Finding and writing down the facts
of your group: How many people are there, what
are their ages, where are they living, which are their
main values, what do they observe in their close en-
vironment (related to the umbrella topic), which are
their skills, what kind of knowledge do they hold in-
dividually and as a whole group — “we are a group
of seven individuals, we are four people under 15
and three above 15 years old, we are living in.., etc.”

Vision: The group members are setting for them-
selves a vision. A vision is usually composed out of
core/important to the values of the individuals of
the group and is more effective if stated at the pres-
ent tense. Important is, that the vision is something
that is never and ever fulfilled, and its main function
is to be for the group and its members to be a drive,
a fuel for the continuation of their actions, despite
the challenges and the bottlenecks which will occur
— “we are care and support for ourselves, for each
other, and for the members of our community, etc.”.

project development

Goal: At the level of the goal, the group defines what they
want to achieve, and they make it at this point measur-
able, concrete, and specific. The goal has to be realistic,
as well, so it does not become a self-fulfilling prophecy
of not being possible to make it — “we want to implement
an environmental intervention, in the context of our lo-
cal community, lasting for maximum 20 days in total, and
being completed by latest November 2024, etc.”.

Tools and Resources: At this point the group, first, writes
down in details the support system they have, includ-
ing tools, online and offline/human resources, network,
outreach to local community (members of the commu-
nity, organizations, as well as local authorities and pol-
icy-making entities). This process takes place within a
brainstorming atmosphere, without evaluating what is
going to be needed at the end or not. In the tools and re-
sources, the group members are encouraged to include
their individual strong points, areas of interest, and areas
of expertise. Afterwards, the group conducts backwards
planning, and sets and divides priority actions which
need to be taken immediately (within the first week after
the planning is finalized).

Actions: At this stage, the group starts to implement ac-
tions and dives into implementation. What is of utmost
importance for the'group members and theproject pro=
cess is a) to keep to agreements made, and b) not to
start being creative in actiemmimeaning to startehanging
plans once something does not work out easily directly
- but communicate instead, in openness and transpar-
ency, difficulties and struggles so the,group can support,
and/or plans.can be finetuned or corrected.

Results: Conseguently, implementationnwill bring sesult,
gradual as well as, final ones. It iS iImportant to remema
ber, results are there to provide input to step one (1. Re-
ality check), to give jdotentially feedback to points feur
and five (4. Tools agd Resources & 5."Actions) - meaning
how the planning has Bbeen done, what can be improved,
what other resources are needed, what can be corpected,
but NOT to give feedback te steps twio ahd three (2. Vision
& 3. Goal), which are there to provide fuel and direction
not in a linear, but in a‘dynamic manner.
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Plan Do Check Cycle

The Plan-Do-Check-Act (PDCA) cycle, also.

is a four-step
model used as a project planning tool for
the control and continual improvement of
projects, processes, products and change
in general. It is considered a never-ending
iterative design and management method
that should be repeated, again and again, for
continuous improvement. In education, there
are four main types of action research design:
individual, collaborative, organization-wide,
and district-wide.

Mertler, an educational consultant and researcher, conducted
a study on classroom-based action research as a form of
professional development for educators. He observed that
traditional training sessions were not impactful and did not
align with actual classroom practices. Action research, on the
other hand, allows teachers to study their own classrooms and
improve their effectiveness. It is a structured four-step cyclical
process that empowers educators and focuses on data-
driven decision making. The action research process involves
planning, acting, developing action plans for future cycles,
and reflecting on the process. It meets the individual needs of
educators and serves as a self-evaluation methodology.

Collaborative action research and professional learning
communities are also valuable, as they involve practices
like working together, focusing on common issues or goals,
and creating momentum for greater insight and learning.
Professional learning communities share key components
with collaborative action research, such as a shared mission,
collaborative culture, collective inquiry, action orientation,
commitment to continuous improvement, and result-focused
orientation.



instruc-
tions

: e learned, make
to your project. If something is not work-
approach. Keep improving as you go.

ements into Practice: Take what you've

apply it to your project. Share successes
to keep everyone motivated.
reate guidelines so that others can
perience. Make it easier fo

ucceed by sharing what you have




Digital Tools and further learning
e

Creating a survey: How to create an effective survey in

15 simple tips

How to Find Your Climate Superpower: Ted Talk by

Ayana Elizabeth Johnson: How to Find Joy in Action

About Foodsharing/Foodsaving: Foodsharing and

Foodsaving worldwide — a global and distributed

grassroots movement against food waste (collective

green)

How to Find Your Climate Superpower: Dr. Ayana

Elizabeth Johnson Helps You Find Your Climate

Superpower (Podcast)

Creative Project Canvas: A useful tool to visualize, detail

and reflect on your projects to make them sustainable

(materahub)
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Action Research [ PDCA: What Is the PDCA (Plan-Do-

Check-Act) Cycle?
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https://www.qualtrics.com/blog/how-to-create-a-survey/
https://www.qualtrics.com/blog/how-to-create-a-survey/
https://www.youtube.com/watch?v=VsOJR40M0as
https://www.youtube.com/watch?v=VsOJR40M0as
https://gimletmedia.com/shows/howtosaveaplanet/awhxwvb
https://gimletmedia.com/shows/howtosaveaplanet/awhxwvb
https://gimletmedia.com/shows/howtosaveaplanet/awhxwvb
https://www.collectivegreen.de/foodsharing-and-foodsaving-worldwide/
https://www.collectivegreen.de/foodsharing-and-foodsaving-worldwide/
https://www.collectivegreen.de/foodsharing-and-foodsaving-worldwide/
https://www.collectivegreen.de/foodsharing-and-foodsaving-worldwide/
https://www.creativeprojectcanvas.com/
https://www.creativeprojectcanvas.com/
https://www.creativeprojectcanvas.com/
https://businessmap.io/lean-management/improvement/what-is-pdca-cycle
https://businessmap.io/lean-management/improvement/what-is-pdca-cycle

CHAPTER FIVE:
FROMIDEA TO ACTION

Conducting a project in your local community is d
significant contribution to democracy and civil society.
For handling modern world’s problems and feeling
self-efficient, the understanding of the meaning
and relation of society to the individual and learning
possibilities of involvement can have very empowering
effects. There are a lot of different ways for engaging
politically and involving the local commmunity, reaching
fromm dissemination and communication to full
involvement of members of the local community or
acting as advocates for change.

The key to the above opportunities
Is to take a breath and take the step,
together with your group, to bring
yourselves from the level of knowing,
thinking, exploring, and identifying
to the level of wanting, daring, and
doing what you feel as impactful and
what you have organised, despite and
beyond the doubt and the risk.

Apart from the abstract sense of courage and the
decision to move forward with action, in the present
chapter, you may find terms, approaches and
suggested frameworks, which can strongly support
the transformative process of turning your idea into
action. The below are methodological tools which will
position you and your group at a place where action
becomes possible, results are enabled, and ideas can
create actual impact. Indicatively, you will get the
chance to contextualize your project work by using a
deeper understanding of terms such as:

Vi ENGAGEMENT, ACTIVE GTilENSHIP,
EBVQ(MEWGETY—BH?EP ACTioN, ANP APVOCALY.

N/
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The term Civic Engagement is used to
describe the way in which individuals in a
community actively engage with issues that
affect different sectors of society to have a
positive impact on their own lives and the
lives of others. Always keep in mind that: no
social or community reform can be achieved
without the support of the local community
and the identification of the parties with the
same vision.

the links must the community

essential between be based to share the
members on trust same vision
100 from idea to action

Civic Engagement is an integral part of democracy
and the evolution of society. Through Civic
Engagement, citizens gain a voice, promote issues
they consider important, challenge, and change
conditions and situations that hamper the lives of
their fellow citizens. Examples of civic engagement
include:

® \Voting in elections: Participating in the electoral process by voting
for political candidates or ballot measures.

e Volunteering: Donating time and effort to community organizations,
non-profit groups, or grassroots initiatives.

e Civic education: Learning about government structures, political
processes, and social issues to become informed and engaged
citizens.

® Social entrepreneurship: Creating innovative business ventures
or non-profit organizations to address social and environmental
challenges.

@ Digital Campaigning & Digital Democracy: Using digital tools for
political purposes, for example through blogging or taking active
political stands on social media.

@ Advocacy and activism: Speaking out on social and political issues,
lobbying policymakers, organising protests or rallies or campaigning
for specific causes.

Active citizenship refers to the proactive and
engaged participation of individuals within their
communities and societies. It involves taking an
active role in social, political, and civic affairs to
promote positive change and contribute to the
common good. What this means to a group:

- |NCreased Engagement: Active citizenship encourages members of

the group to become more involved and engaged in the group’s
activities and initiatives.

== Diverse Perspectives: Active citizenship brings together individuals

from diverse backgrounds, each with their own perspectives,
experiences, and skills.

e=m (Collective Action: Active citizenship often leads to collective action

within the group. When members are passionate about a particular
issue or cause, they are more likely to work together to address it.

= Empowerment, impact, and influence.
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Duration:
Age:
Group size:

Objectives:

Material needed:

PROMOTE YOUR PROJECT

30-60 min

All ages

3-5 per group, several groups
possible

Create dissemination strategy
Communication skills
Research skills

Papers

Pens

Smartphone or computer

for research

Possibly computer and

projector or monitor for
presentation

(S L LSS

Divide the participants into groups of up to 3-5 people. Write
down different communication channels on separate sheets

of paper.

Possible channels: YouTube, Video, Forum discussion, E-Mail,
Elevator’s pitch, Podcast, Facebook, Instagram, Padlet,

Info board, Newsletter, Leaflets, WhatsApp, Telegram, Blog,
Homepage, Photo collage, .., you can add more.

Now, let the groups choose one
channel each, or more than one, to

combine.

from idea to action

Give them 30 minutes time to
answer the following questions:

Target: WHO do you want to communicate the project
to? Identify your target audience (age, gender,
location, etc.), for your project and the channel - not
every channel might be suitable.

Message: WHAT do you want to communicate?
Depending on the communication channel used, it
can be for example more extended and detailed, or

a payoff, a short sentence that, in a very small space,
expresses the core values of your project in an easily
understandable, effective, coherent, and truthful way.

Editorial Plan: WHEN will your project be published?
Based on the decisions made during the previous
steps, an editorial plan can be drawn up to schedule
the publication of content. Is it to publish one
Facebook post per week? Or a podcast season with
one episode every month? Or a newsletter every 6
months? The possibilities are endless.

Purpose: WHY are you publicising your project? Which
is the result you want to achieve? For example, you
could obtain participation in an event, make yourself
known, provide information, raise awareness.

After time is up, every group
presents what they have prepared
und you can discuss together,
which channel(s) you want to use.
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tions

Community-based action

In senses of sustainability and to get maximum sup-
port for your project, we recommend working together
with the local community as much as possible. In the
following, you find information on which considerations
to process and what kind of steps to take, as well as an
activity to get a feeling on the importance of involve-
ment of locals. Community-based project implemen-
tation involves initiating and executing initiatives that
are designed to address specific needs, challenges, or
opportunities within a community. These projects are
typically led by community members themselves or in
collaboration with local organizations, governmental
agencies, or non-profit groups.

ation: Throughout the entation process, it is

or progress, track outcome d evaluate the effec-

Dject. This allows for adjustments to be made as needed
Ire project’s impact on the community.

d Capacity Building: Community-based projects should

g-term, sustainable change within the community. This

ing local capacity, empowering community members,
ship of the project beyon itial implementation.

and outreach

C
ng various com
S, such as meetings, s Ia, newsletters, and

esses: Celebrating achievements and milestones along
b Maintain momentum, boost morale, and reinforce the
nity pride and accomplishment.

from idea to action




if they see the statement neutral, according to their role. Afterwards, let the
participants guess each other’s roles, discuss the final positions, and ask
how the participants felt.

ROLEPLAY: A NEW HOTEL

Version 2 (longer, more complex): Everybody knows every role. Provide
some statements (examples see below) for building up a fictional setting.
Discuss at first, who could build interest groups together. Ideally, form

. . . . s ., interest groups of 3-6 people. They don’t have to be the same group
Duration: Short version: 30 min; Long size, as it is in reality. Now give the groups time to prepare: which are the
version: 60-90 min arguments they have pro and which are the ones contra the hotel (while
considering which the arguments of the other interest groups might be)?
Age: All ages easy (short) Which are your demands for the hotel in order for your needs to be fulfilled?

X e The groups can prepare a poster with their main arguments.
version, 14+ more difficult
. After the preparation phase (30 min), let the groups come together for the
(Iong) version discussion (30-60 min). At first, everybody can state their main argument,
0 without having the other groups responding. Following this procedure, have
Group size: 5-30 g AT S =

a controlled discussion. Make sure, every group gets about the same space
Objectives: Communication skills

for expression and that there is a respectful atmosphere.

Try to develop a mutual result, so that every stakeholder can have a benefit
Political education of the new hotel. Precondition for that will be that participants (or roles) are
open for compromises.

Team Building

Material needed: B ar Possible roles: Hotel owner, farmer, local

) . accommodation owner with small vacation

Easy version: possibly a rope apartments, conservationist/nature protection
Complex version: possibly activist, package/all-inclusive tourist, local job
seeker, restaurant owner, mayor, backpacking tourist,
local teenager.

one poster per group

(S S LSS

Possible statements:

Up to 20.000 hotel guests are expected annually, who -in their

vast majority- arrive by plane.

The hotel will have its own section of a beach, for which reason

a part of the publicly accessible beach will be closed.

The hotel is looking for a lot of staff members.

A rental car company which found out about the hotel plans,

considers to open a shop.

Most of the hotel guests only speak English.

The prices of the hotel are very reasonable.

The hotel will be built right next to a nature reserve so that

hotel guests have a beautiful view from their window.

The hotel owner wants to build a large pool that will be filled

with groundwater, which is normally used as drinking water.

= since fewer guests come to the hotel during winter, many
employees are only hired for the summer months.

*= The hotel orders all the food for its hotel restaurant from a

wholesaler which delivers its goods to the island by plane.

Prepare role cards for each participant.

Story: A new hotel is planned in your locality. Each
participant gets a role (see below). In larger groups
there can be certain double or triple roles (for example
farmer, local teenager, nature protection activists,
tourists). You can also adapt the story to your locality.

\)’ Vo

Depending on the available time and the age of your participants, there are
two different versions from which you can choose:

Version 1 (easier, shorter): Participants keep their roles in secret. Define a line
on the floor, for example with a rope. Explain that one end is agreement and
the other disagreement. Everybody starts in the middle of the line. Now you
make some statements (see below), and the participants are invited to take a
step in the direction of agreement or disagreement, or they stay at their places
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Advocacy is an umbrella term. It does not
have to be identified through or connected
withalegalcontextand/orlegalprocedures.
Advocacy is very wide and has numerous,
diverse applications and each time it is
shaped as well by the context, within which
it manifests itself.

Thetermindicates the person who speaks for oron behalf of someone
as a witness or advocate. It also refers to an eager/strong support
of a person or a cause. Advocacy means influencing policies and
practices through the implementation of evidence-based strategies
to ultimately bring positive change.

Advocacy principles

Advocacy is a process, not an activity.

It must be based on an analysis done strategically and
in a coordinated way.

You can do it alone or with others.

An advocate can be a group of people, an organization,
or an individual.

An advocate is calling for change or improvement,
either for parts of the community, or the community
as a whole.

Advocates are acting in favour of a cause which they
believe is just and right.

from idea to action

How to design an advocacy strategy:

1 Identify the problem/ issue you want to address.

(The problem which we have identified under the
umbrella theme we are working.)

Know what you want to change, and how this
change will look like. (The change we want to see
at an idealistic level.)

~ 3 Define your goal. (The intermediate changes which

will support to reach the change we want to bring
forward.)

% Choose the best influencing strategy. (See below)
= 5 Develop your action plan.
¢ Implement your action plan.
@ Monitor & Evaluate progress (this is continuous).

Considerationsforchoosinganinfluencestrategy:

Who will exercise advocacy (one person, the whole
group, other?)

72 What context do we have? Also, practicalities,

timeframes, etc.

3 Mapping of allies and of opponents (Organizations,

Parties, Authorities, Institutions)

% ) Mapping of institutional bodies and of independent

authorities

5> Which addressing tool best fits our target?
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For inspiration, we recommend
looking into best practice examples.

A very big project is the advocacy campaign
Greenpedce Organization conducted about the
impactofthe palmoilindustry. Beyond opinions
related to its impact, accuracy, or anything as
such, you can focus on the diverse tools they
are using.

When it comes to how to engage young people
into advocacy, amongst other resources,
UNICEF has an online toolkit, which can be
applied to diverse settings. It provides skills and
information youngsters need to stand up for
what is important to them. If you are a teacher,
facilitator, youth worker, you can also use this
toolkit with your group to inspire young people
to work out which children’s rights issues they
care about and how to go about creating the
change they want to see.

In addition, UNICEF also published a| Youth
Advocacy Guide whichisintendedto help young
people navigate and advocate for change. It
aims to lead youngsters through the process of
advocacy, combining clear ‘how to’ steps with
inspirational stories from other young people
who are striving to bring about change.

from idea to action

As UNICEF mentions:

“When you read these
stories of triumph and
challenge, ranging
from preventing child
marriage to inspiring
environmental activism,
you'll be reminded
that you are not

alone. Rather, you
belong to a growing
community of young
people who slowly and
systematically are
changing the world".
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Digital Tools and further learning

Palm oil campaign: Palm Qil (Greenpeace) UNICEF Youth Advocacy Toolkit: Youth Advocacy Toolkit

Palm oil campaign: Report: Final countdown: now or UNICEF Youth Advocacy Guide: Youth Advocacy Guide
never to reform the palm oil industry

114 from idea to action 115


https://www.greenpeace.org.uk/challenges/palm-oil/
https://www.greenpeace.org/static/planet4-canada-stateless/2018/09/e4737667-report_greenpeace_palmoil_final_countdown_19092018.pdf
https://www.greenpeace.org/static/planet4-canada-stateless/2018/09/e4737667-report_greenpeace_palmoil_final_countdown_19092018.pdf
https://www.unicef.org.uk/wp-content/uploads/2019/03/Youth-Advocacy-Toolkit.pdf
https://www.unicef.org/lac/media/38341/file/ENG-Unicef-youth-advocacy-guide.pdf

POSTSCRIPT: WHATTO DO
WITH WHAT YOU'VE DONE

In daily life, young people are rarely asked about their : AR
experiences, because many people believe that only after a Generolly,thergoremu!tlplepOSS|b|I|t|es
long life lived you have stories to tell. To give young people a for presentotlon, online as well as
stronger voice in our societies, their stories should be told and ffli

made visible. Further, through reflection, as well as structured offline. You can choose more than one
and successful presentation of their experiences, participants CIppI’OCICh or combine options.

get the possibility to learn that they can influence the society
through being proactive. Important is here that the young

people decide for themselves the content and the context of
their presentation. Finally, presentation is also a way to make
your project long-lasting, and therefore sustainable. Spread
your good idea to inspire others! \ /

Especially when uploading (or sharing) material
to the internet, you should however be conscious
of privacy, data protection and intimacy of each —_— —
participant. Do not upload anything without the
explicit consent of everyone involved. Agree with

all group members on that before, for example,
starting recordings or taking pictures. On the
other hand, the internet and social media play P \

a major role in the life of most young people.
Therefore, for using channels which are well
known by the participants and popular among
the target group, we recommend considering

the use of digital dissemination forms. @ E
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TRAFFIC SIGNS OF JUSTICE

In the context of this project, there are a
total of eight signs on the following topics:
environmental pollution, respect, solidarity,
equal rights, war, mobbing, racism, and the
rights of the LGBT+ community. The traffic
signs of justice are accompanied by a hands-
on calendar that offers schools instructions
on how to work artistically with the signs in
their own school class. The students are
given 6 tasks, and they can get started. They
work in groups or independently. They write,
stick and paint their experiences and results
of the individual work on the calendar. In
road traffic, it has been possible to develop
an international visual language that is
accepted and understood worldwide. In this
sense, the traffic signs of justice should also
become international symbols to promote
fairer coexistence between people and the
environment.

what to do with what you’'ve done

SUPERHEROES MAKE SUPER PROJECTS

In order to develop a consistent European identity,
European narratives are required in which both the cultural
differences of the community and the common values of
Europe are presented positively, concretely and clearly.
Heroes are suitable for this type of narrative, because, as
positive identification figures, they provide orientation,
especially to children and young people. Through their
actions, they can create awareness of European values
and strengthen a European identity. This anthology is the
result of an education-oriented youth dialogue project in
which reflection on Europe and one’s own culture played a
major role. The aim of the program is for the participants
to create a series of heroes who act either individually
or as part of a group and represent Europe both in its
diversity and in its shared values. These heroes are each
characterized by a particular origin story, according to
which theirroots can be European as well as non-European.
Traditional figures, legends, and myths from the culture
of the countries participating in the program will be the
trigger for the discussion. A separate personality will be
created for each hero. Each hero will develop skills but also
recognize their weaknesses. What will unite these heroes
will be their common motivation? They act together for the

common good.
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https://www.goethe.de/ins/gr/

de/spr/unt/vdg.html

https://erasmusplus.

schule/fileadmin/Dateien/Bilder/Dossiers/Teilhabe-

Demokratie/Flyer_Together_Europe.pdf + https://www.
youtube.com/watch?v=6QI61CQAdwg

https://www.
goethe.de/ins/gr/de/spr/unt/wuv/jub/esp/she.ntml

what to do with what you’'ve done

CLOSURE
NOTE

We hope that you have found this
toolkit useful and have been inspired to
incorporate some aspects of it in your
own work. We are very keen to hear about
your experiences on working with young
people in the context of environmental
education, implementing community-
based initiatives to eliminate the drastic
developments of human-driven climate
change.

But most importantly, we want to invite
ourselves and you, to move forward with
bravery, out of the comfortzone. To find new
solutions and form new alliances, creating
new spaces for our wider communities.

Embrace your discomfort — it's o
catalyst for change.
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https://www.goethe.de/ins/gr/de/spr/unt/vdg.html
https://www.goethe.de/ins/gr/de/spr/unt/vdg.html
https://erasmusplus.schule/fileadmin/Dateien/Bilder/Dossiers/Teilhabe-Demokratie/Flyer_Together_Europe.pdf
https://erasmusplus.schule/fileadmin/Dateien/Bilder/Dossiers/Teilhabe-Demokratie/Flyer_Together_Europe.pdf
https://erasmusplus.schule/fileadmin/Dateien/Bilder/Dossiers/Teilhabe-Demokratie/Flyer_Together_Europe.pdf
https://www.youtube.com/watch?v=6QI61CQAdwg
https://www.youtube.com/watch?v=6QI61CQAdwg
https://www.goethe.de/ins/gr/de/spr/unt/wuv/jub/esp/she.html
https://www.goethe.de/ins/gr/de/spr/unt/wuv/jub/esp/she.html

CHANGE

STARTS
LOCALLY




